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Abstract 
 
The intent of this research was to see what effect adding sight words and rhythm 
walks to small group reading activities would have on student’s oral reading fluency in 
accuracy, automaticity, and prosody at a kindergarten level. My research included 26 
kindergarteners, 16 girls, and 10 boys. All students were tested in oral language, reading 
text level, words per minute, and sight word recognition. Over a six-week period I added 
into my daily reading center jobs rhythm walks, sight word flash cards, large group 
fluency lessons, and small focus groups. I monitored students with conference slips, daily 
journaling, and weekly sight word assessments. After 30 days students were retested and 
the majority of the students had positive gains. Overall the research was a success, tasks 
were easily integrated into reading jobs that fit each student’s ability level, and children 
enjoyed the new additions. I will continue to use the tasks in following years, as well as 
adding in comprehension and vocabulary to increase students reading. 
 
 
 
 
 
 
 
 
Running Head: CLOSING THE GAP IN FLUENCY 1 
Reading is a favorite past time for young and old. The exceptions are those who 
say they don't enjoy reading. Possibly, their dislike may stem from difficulties in 
comprehension. If readers do not understand what they are reading, obviously, reading 
becomes less pleasurable. As a kindergarten teacher, I often see students blossom into 
their reading at a young age. The tricky part of teaching reading is making sure the 
students have an understanding of what they have read. Understanding what is read 
generally increases interest, and knowledge. Fluency plays a key role in comprehension. 
The combination of accuracy of word decoding, automaticity of word recognition, and 
prosody of oral text reading, allows the student to be a more fluent reader. Students, 
parents, and teachers are eager to push reading levels as high as they can go, based solely 
on word recognition, however it is imperative that students have all the key components 
to advance onto the next level.   
After learning a few basic skills, students often take off in their reading, whether 
they have support from the teacher or at home. Everyone is excited that this young child 
is reading it is such a thrill, and a major celebration. It is announced to the world and put 
on face book, and is a significant milestone in a child’s life, however, there is more to 
reading than just reciting the words on the page. I have personally seen many students 
start their reading adventure in the year they spend in my classroom. I have noticed that 
some of my students have no difficulties reading the words on the page, but as soon as 
they are finished, they are unable to recollect the content in which they had just read. I 
was astonished, where did I go wrong? Is this problem due to background knowledge, 
interest, or vocabulary?  
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After some research, I came across a connection between fluency and 
comprehension. It opened my eyes to the enormous problem that we face today with our 
readers. Word recognition and reading fluency difficulties may be the key concern for 
upwards of 90% of children with significant problems in comprehension (Rasinski, 
Homan & Biggs, 2008). A fluent reader sounds natural: They are quick, accurate, and use 
expression appropriately. Reading fluency is a great predictor for the performance of a 
student on the comprehension piece of a standardized test. Silberglitt et al found, "fluency 
was the dominant factor accounting for individual differences in reading comprehension 
on the FCAT, accounting for 56% of variance in third-grade reading scores and 
remaining dominant in seventh grade” (Penner-Wilger, 2008). When a student focuses so 
much on reading words accurately, they have a difficult time comprehending what they 
are reading (Walczyk, Griffith-Ross, 2007). 
 I always equated fluency with reading speed. As I delved deeper into the research 
on fluency, I found that there was much more to it then rapidity. Fluency is not only how 
fast one can read but many other factors that go along with it. There are three components 
that when combined will help with fluency: accuracy of word decoding, automaticity of 
word recognition, and prosody of oral text reading. According to Torgesen & Hudson 
(2006), accuracy of word decoding is the ability to correctly generate a phonological 
representation of each word. It is either part of a sight-word vocabulary or ability to 
sound out words. Automaticity of word recognition is the ability to quickly recognize 
words automatically. Decoding becomes fast and effortless allowing cognitive resources 
to focus of other tasks, such as comprehension. Prosody of oral text reading is the 
naturalness of reading. The reader uses proper phrasing, expression, suitable volume, 
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stress, pitch, and intonation (Penner-Wilger, 2008). Teachers, who focus solely on speed, 
and not prosodic and meaningful reading, will end up with fast readers that are not able to 
comprehend what they just read (Rasinski, 2004). I was able to discern what each of 
those essential pieces was; now I needed to learn how to incorporate them into my district 
curriculum.  
Fluency is now seen as an important factor in beginning reading. However due to 
fluency being placed on the back burner for so long, programs often lack resources 
including materials (Rasinski, 2004). Many examples of how a teacher can fit fluency 
into their reading schedule have come to the surface and are promising. Many researchers 
have found and developed both large group and small group activities. The specific use 
of each of these resources will depend on which area the student needs the most help in 
accuracy, automaticity, or prosody (Allington, 2006).  
Kuhn (2003) says that one way to help students that need fluency is through 
flexible small groups. These groups are temporary and will vary based on their 
instructional needs. Kuhn was able to create a small group that consisted of 4-6 students 
and focused on prosody. She focused on repeated readings with short, meaningful 
passages. After a six-week intervention, she saw positive results in her fluency scores. 
Peebles suggests the “Rhythm Walk”. A rhythm walk is where the teacher 
chooses a short poem or story and the class finds common breaks in the words. The 
words are written down and cut into strips where the pauses occur. The strips are then 
placed around the room in sequential order and the teacher models the rhythm walk by 
walking to each strip and reading the words aloud. Student one goes first and then after 
he or she gets to the third strip another student starts, and they continue until all students 
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have gone through the walk a couple of times. She suggests some soft instrumental music 
to get the students into the rhythm. Peebles says to let the students feel free to move 
around and "allow for creativity and learning to evolve" (Peebles, 2007, p.581). After the 
activity, it is important to revisit the original text and have students read it aloud. This 
could be done as a whole group or small group activity (Peebles, 2007). 
Reis (2009) states that conferencing with a student is key to successful reading 
fluency. She suggests having each student start by reading a short section from a book 
they are currently reading. If a student is struggling to decode the text they are reading or 
does not read with expression but can understand what has been read, it is time for a 
fluency conference. When conducting a conference with a student who is misreading 
words, it is best to write the words down rather than interrupt and correct the student. 
After the student reads go back and look at the words that were missed, ask the student if 
there were context clues, or picture cues to help. After modeling self-correction, ask the 
student to read some more, and try to use the new strategies discussed. When students 
self-correct point it out, so they are aware they are doing it (Reis, 2009). 
Fluency is an important part of reading that no longer should be overlooked. The 
National Reading Panel (2000) found that increasing reading fluency can help improve 
students' ability to recognize new words; enable them to read with greater speed, 
accuracy, and expression; and help them better understand what they have read (Reis, 
2009). Teachers have so many elements of their day to focus on, and there is sometimes 
just not enough time in the school day to accomplish all of those tasks. Incorporating just 
a couple of fluency interventions into the reading curriculum will help close the gap in 
fluency to help promote comprehension.  
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With background knowledge and excellent resources, I was ready to put this 
fluency theory to the test. I asked: What effect will adding sight words and rhythm walks 
to small group reading activities have on a student’s oral reading fluency in accuracy, 
automaticity, and prosody at a Kindergarten level? 
 
Description of the Research Process 
The research was conducted with 26 of my kindergarten students, 16 girls and 10 
boys, in our classroom. At the start of my research 19 students were 6 years old and 7 
were 5 years old. My demographics consisted of 20 Caucasian, 5 African American, and 
1 Hispanic, 2 of my students qualified for free or reduced lunch. When orchestrating my 
research, I implemented three different methods of data collection: pre and post-tests, 
conferencing with students, and daily journal reflections. The study was performed over 
the course of 30 days, an hour each day, resulting in 30 hours of research. The goal of 
this action research was to increase fluency in reading, allowing students to be more 
successful readers and expanding their reading comprehension skills. I added fluency 
components into our daily reading centers: sight words, rhythm walks, conferencing, 
large group fluency lessons, and small focus groups. With sight words and rhythm walks 
incorporated into the reading centers, students were allowed to work independently at 
their own pace. I continued to work with small groups, and added in conferencing. 
Adding these components into my daily tasks did not result in any academic time lost. It 
did add onto my planning time, but not a significant amount and the benefits clearly 
outranked the time put in. Using our district curriculum, Mondo, I started with some 
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baseline tests. All 26 students tested in four areas: word per minute, oral language, sight 
words, and reading level (see Appendix A). 
I used Mondo to check each student’s oral language. Students were scored based 
on their ability to repeat a sentence back to me correctly. Students would be marked 
incorrect if they added in words or used contractions. Example: 
Teacher says, “Mommy is baking a cake” 
Student reply, “Mommy’s baking a cake.” 
This example would be marked incorrect. There were 15 sentences that checked for oral 
language, and any mistakes were documented. This was also an indicator to show which 
children sounded choppy not rhythmic, or showing of expression.  
I continued on with finding each student’s appropriate reading level. Again I used 
the Mondo books and criteria to test for reading levels. A child was assigned a level 
based on how many errors occurred during their reading assessment. Reading levels are 
ranked on an alphabetically scale. Students also needed to be able to describe accurately, 
in detail, what the book was about, and answer questions to go with that particular book. 
After identifying the specific level, I was able to test for words per minute. Using a 
stopwatch each child had one minute to read the text at their level, making notes of any 
errors that counted against their score.  
I finally tested them on their word cards. I allowed each student to read the words 
on their word card, with each card consisting of ten words. If the student could read all 
ten, they would go to the next card until a mistake was made. I was able to record how 
many words they could read correctly according to their word cards. 
On day one of my research, I explained to the class that we would be working on 
CLOSING THE GAP IN FLUENCY    
 
7
fluency. I would be listening for expression and volume, pace, smoothness, and phrasing. 
After my read aloud and mini lesson, I introduced rhythm walks into my reading centers, 
as a way to increase prosody, and accuracy. As a Core Knowledge school, we have 
poems infused into our curriculum, which made adding in rhythm walks a smooth 
transition. There are a number of poems that the students learn each month, and are also 
introduced to a new sight word in that poem, which we add to the word wall. These 
poems were perfect for rhythm walks, not too long, and had a natural flow to help with 
prosody. I introduced a new poem to my students. I had a large copy of the poem, and I 
read it to them once, and then we choral read it a second time. As a class, we found all of 
our word wall words in the poem and highlighted them. We had a discussion about the 
poem, what it meant, and the characters involved. Then we looked for easy breaks in the 
poem. I copied the words onto sentence strips, and numbered each one. In example: 
Old Mother Hubbard (1) 
Old Mother Hubbard went to the cupboard (2) 
To get her poor dog a bone; (3) 
But when she came there (4)  
The cupboard was bare, (5) 
And so the poor dog had none. (6) 
I then laid the sentence strips out around the room in sequential order. I started with 
number one, reading each strip aloud with expression, and rhythm, as I continued to walk 
to each new strip. I modeled this rhythm walk several times, and then had the class join in 
one at a time. Students were sent back to their seats to start on their reading jobs. One of 
their jobs was finding all the word wall words in their individual poem books and 
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highlighting them. Then the students were supposed to move on to the rhythm walk and 
repeat it at least three times, or until they felt comfortable with the words. The same 
poem would be out for students to review for a few days until a new one was introduced. 
I always had two poems available for rhythm walks that the students could use. 
 One day a week, it was sight word day check in. This day was designated to check 
to see where the students were with their sight words. Each student started with a sight 
word card, which consisted of ten words. In order to move to the next card they needed to 
master the previous card, without any hesitation or sounding out. As part of my research I 
decided to add flashcards to this job, to help increase automaticity. Students were tested 
on their current word card, and any word that was accurate was marked with a dot. 
Students would then take their card back to their table, and make their own flashcards 
with the words that were not marked. Students put these flashcards in with their folders 
and would practice them every day until mastered. Students would be monitored weekly 
on their sight words, in order to move ahead. I was able to collect data week to week on 
their progress. 
 I was able to split students into small groups based on pre-test information, 
allowing them to be successful readers with their peers. Each group would work on a 
different book with their peers. I was able to meet with lower groups twice as often than 
higher groups, who worked a little more independently. I would take the group I was 
working with to the floor and sit in a circle. I would give them a Mondo leveled book at 
their current reading level. As we dissected the book, I was able to work on fluency as a 
small group and sometimes even one on one. I would conference with the student or 
students and figure out the problem, and come up with a solution to fix it. All the 
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information given and received while conferencing was documented (see Appendix B). 
This allowed me to track each student and see if there was improvement due to the 
intervention, or if it was a concept that needed to be addressed again. Each group would 
take their book back to their table and work on a task that went along with the reading 
that needed to be complete by the next time we met. I would try to meet with three 
groups a day, depending on the time I had. In some cases, I was able to hear fluency 
errors through classroom observation. I was able to consult with that particular student, 
and offer suggestions for fixing the problem whether it may be accuracy of word 
decoding, automaticity of word recognition, prosody of oral text reading, or any 
combination of the three. 
 After each day, I was able to sit down and journal about the reading fluency that 
took place (see Appendix C). I reflected back to my reading lesson for that day, and all 
the activities and tasks that took place. I was able to identify where there was progress, 
and where there were issues. The information provided me to modify or redo any lesson, 
or activity that did not go well. 
 Throughout the next six weeks I introduced new poems into the rhythm walks. I 
checked in on the sight word cards. I continued to work with children in small groups, 
and individually while the rest of the students rotated through their various reading jobs.  
 After 30 days of working on fluency in my classroom, I pulled each individual 
and administered the post assessment. The post-test was administered, and scored the 
same as the pre assessment, to indicate accurate information in the growth of each 
student. I took two days to test through all the information: words per minute, oral 
language, reading level, and sight words. After collecting and analyzing all of the data, I 
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would be able to see whether adding fluency components into our daily reading centers: 
sight words, rhythm walks, conferencing, large group fluency lessons, and small focus 
groups were a success. 
 
Analysis of Data 
To start my research on closing the gap in fluency it was essential to start by 
finding some data. I used our Mondo tests to find students’ oral language, reading levels, 
and fluency. Oral language test is simply a sentence given by the teacher, and expected to 
repeat it back accurately. There are a possible 15 phrases to master. Finding the text level 
requires the student to read a leveled book with limited errors, and answer a few basic 
comprehension questions. After a text level is established for a child, they will then be 
tested on words per minute at that level. Here are the baseline results in each of the three 
categories. 
In oral language testing there were 15 possible phrases. This test was 
administered first and occurred before starting any fluency interventions. The phrases that 
were correctly mastered are represented on the vertical axis of Figure 1.   
 
Figure 1: Oral language baseline test 
 Next students were tested on their reading level. Using the Mondo test students 
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would read through a level with minimal errors, and able to recall and answer questions 
to be considered proficient. Figure 2 shows where each student performed before fluency 
interventions started.  
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
Figure 2: Reading level baseline 
 After a reading level was determined each student would read through the book 
provided by Mondo in one minute to see how many words they were able to read 
correctly. In Figure 3 I have indicated how many words per minute the student was able 
to read on the vertical axis, before starting any fluency interventions. 
Student Baseline 
Student 1 E 
Student 2 E 
Student 3 C 
Student 4 D 
Student 5 A 
Student 6 D 
Student 7 B 
Student 8 B 
Student 9 B 
Student 10 B 
Student 11 A 
Student 12 E 
Student 13 E 
Student 14 N 
Student 15 A 
Student 16 E 
Student 17 F 
Student 18 F 
Student19 H 
Student 20 E 
Student 21 E 
Student 22 A 
Student 23 D 
Student 24 B 
Student 25 A 
Student 26  H 
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Figure 3: Words per minute baseline test 
After testing the students I discovered that 15 were performing at or above grade 
level, so those students needed limited support, and challenging centers to increase their 
abilities. My focus was on those students who were just at grade level, and those who fell 
below. Figure 4 is a graphic organizer to show which group each student will be placed in 
to benefit his or her needs. 
Small Groups created by baseline assessments 
Group 1 
Student 25               Student 22 
  Student 15        Student 11         Student 5 
Group 2 
 
              Student 8          Student 9 
              Student 10        Student 24  
 
               Group 3 
 
Student 1               Student 3 
Student 4               Student 7 
Group 4 
 
Student 18              Student 20 
Student 21              Student 23 
Group 5 
 
Student 6               Student 12 
Student 13      Student 16       Student 17  
Group 6 
 
Student 2                 Student 14 
Student 19               Student 26  
 
Figure 4: Small groups created by baseline assessments 
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My goal was to try and pull groups 1 and 2, three times per week. Group 6 was 
able to read at an independent level. I would just need to check in with them once a week, 
to keep them on track. As I met with small groups I was able to explain more about 
fluency. I added in mini lessons during their group time. Reading aloud one by one 
allowed me to assess where students were struggling, and I was able to guide them to fix 
any mistakes. I was permitted time to work one on one while others in the group partner 
read. I kept conference logs indicating which students or groups I was able to conference 
with. The log also indicated date, fluency skill, section read, words missed, and action 
taken. With this information I was able to see which students were making gains, and 
who continued to struggle. I created two graphs Figure 5 and Figure 6 that represented 
which groups and skills I worked with over the 30 days period. 
                                                  
Figure 5: Percentage of conferences with each group 
 
32% 
23% 
18% 
12% 
10% 5% 
Conferences 
Group 1 
Group 2 
Group 3 
Group 4 
Group 5 
Group 6 
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Figure 6: Skills practiced during conferences 
In addition to conferencing with students and groups, I also added a sight word 
task into reading centers. I tested them on their word cards. I allowed each student to 
come up and read the words on their word card, each card consisting of ten words. If they 
could read all ten, they would go to the next card until a mistake was made. I was able to 
record how many words they could read correctly according to their word cards. 
 
Figure 7: Sight word recognition baseline 
I designated one day a week to check to see where the students were with their 
51% 
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37% 
Skill 
Accuracy of word 
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sight words. I recorded how many they had each week, and monitored to see who had 
made gains. I found that the student progress varied. The ranges of gains on a weekly 
basis were between 0 and 14. The average gain in a week was about 4 words per student. 
I also compared my baseline to my post assessment on sight words and found that the 
range of gains were between 0 and 48 in 30 day research span, and the average gain was 
around 25 words per student. I had a few students who altered my average. There are 15 
word cards with 10 words per card equaling 150 words. I had one student who was able 
to read all 150 words at the baseline assessment, and therefore made no gains during this 
part of my research. The student’s score brought down the rest of the average down. I 
also had a few students’ who made enormous gains, bringing the average up high. Figure 
8 represents the sight words after the 30 days of fluency intervention.
 
Figure 8: Sight word recognition post intervention 
I realized a few errors and problems that occurred during my sight word piece of 
the research. First I was struggling to get to each child on my assigned assessment day, 
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and needed some support.  I was able to train in an adult to help me check word cards, so 
each student was accounted for that day. Second I found that I needed to alter the 
baseline assessment to get accurate results. A list of all 150 words would be better for the 
baseline, and allow each student to read through the list. I had a couple of students who 
knew more words than what the baseline indicated, but they were stuck on one or two 
words and couldn’t move up to the next card until every word on that particular card was 
read correctly. Therefore some weeks the data appeared to have enormous gains made by  
students, when that really wasn’t the situation. 
At the end of each day I would journal about what had happened during reading. I 
read through my data collection over the past 30 days and picked out my top three 
influential concepts in each category. I have represented that information in Figure 9.  
Figure 9: Daily journal  
Daily reflection: 
1. Sight Word Cards - Take too long to check by yourself. Find an adult to train in and help you check 
students on a weekly basis.  
2. Time change in reading – It threw off students concentration having reading in the afternoon. 
3. End of the year, difficult time to keep students focused. 
 
What went well today: 
1. Rhythm walk - Students repeating poems together during independent choice time. 
2. Fluency mini-lesson on expression. We read a story together with no expression, and then re-read the 
story with expression, to hear and feel the difference. Students enjoyed this activity!! 
3. Conferencing – Discussion about it is, and it’s 
What will I improve next time: 
1. Rhythm Walk – Have poems already chunked out, and sentence strips pre-made. 
2. Sight Word Cards- Have all words printed onto one paper, and test all 150 words in the pre-test. 
3. Rhythm Walk – Don’t put out more than 2 poems at a time.  
 
Personal goal for tomorrow: 
1. Pull pre-emergent students and work on word 
decoding.  
2. Meet with group 1 again tomorrow. 3x/week 
3. Pull group 6, and discuss speed, and 
accuracy. Too much rushing! 
 
Goal for students tomorrow: 
1. Read with Expression 
2. Practice sight words during book club with 
volunteer, and at home with an adult. 
3. Write a summary about 1 independent reading 
book, to show the connection: Fluency = 
Comprehension. 
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Overall my research went smoothly, however there were a few bumps along the 
way. I started my research near the end of the school year, which affected my results. I 
had to work around time changes and field trips to get in my 30 days. Students also were 
starting to wind down for the year, and some were loosing focus. I really enjoyed the 
rhythm walks, and so did my students. I heard them chanting one of the poems together 
while enjoying the art center. I looked over and smiled, and the girls giggled and smiled 
back. I did learn on day one of the rhythm walk that it was too time consuming to have 
students help me chunk out the poem and write it on sentences strips. It was easier to 
have the breaks already formed and strips ready to go. I noticed that students started 
getting competitive about how many sight words they had and what card they were on. 
Students started practicing together and challenging others.  I found that keeping up with 
a daily journal soon became overwhelming. There were days that it was hard to come up 
with new information for each category. I think that I would change it to being a working 
journal, that you could document in as you came across something imperative to the 
research. 
After the 30 days of research in my classroom, I spent a couple of days doing 
post-tests using our Mondo tests to find students’ oral language, reading levels, and 
fluency. I was able to compare pre and post-test data in each of the specific areas tested. 
Here are the results. 
I started my post-test with oral language. Figure 10 represents both the base line 
and the post-test. Number of phases correctly repeated back is indicated on the vertical 
axis. According to Figure 10 you can see that the majority of the students made gains in 
oral language and some students stayed the same. This could be due to the fact that we 
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worked on fluency and slowing down to have a clear understanding voice. I also have to 
wonder if a part of the results come from the student already being exposed to the 
phrases. 
 
Figure 10: Pre/Post oral language test  
 Next children were tested to see what Mondo level they were reading at. Figure 
11 shows a chart of what level the student was at and where they are after the 30 days of 
fluency intervention. According to Figure 11 all students made gains in their reading 
level, except for one student who stayed the same. 
Student Baseline Post 
Student 1 E F 
Student 2 E I 
Student 3 C E 
Student 4 D F 
Student 5 A C 
Student 6 D G 
Student 7 B F 
Student 8 B D 
Student 9 B C 
Student 10 B D 
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Student 11 A B 
Student 12 E G 
Student 13 E G 
Student 14 N N 
Student 15 A B 
Student 16 E G 
Student 17 F G 
Student 18 F G 
Student19 H J 
Student 20 E G 
Student 21 E G 
Student 22 A C 
Student 23 D G 
Student 24 B D 
Student 25 A C 
Student 26  H L 
Figure 11: Pre/Post reading level chart  
 Finally students were tested on words per minute at their current reading level. In 
Figure 12 how many words they read in indicated on the vertical axis. According to the 
graph it shows that all students except for one made gains.  
 
Figure 12: Pre/Post words per minute 
According to the pre and post data there were gains that occurred with the 
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majority of the students in many assessments. I notice that as the students reading level 
went up their fluency also followed right along. It is hard to determine what the scores 
would have looked like with out any of the extra tasks put into literacy centers. I would 
have liked to be able to compare the two results. I know that the jobs and interventions 
that I added benefitted the students’ fluency, but I am unclear how much. I know that 
there are many other factors that go into the success of these students. 
 
Action Plan 
 The research and the data collection in this particular project have provided 
information and feedback on the connection between fluency and comprehension.  The 
research led me to understand that as a child increases their fluency in reading, their 
comprehension should continue to expand as well. My goal was to add in rhythm walks, 
site words flash cards, and conferencing to increase fluency during reading centers. 
Adding fluency tasks into centers allowed students to move at a pace and academic level 
that was suitable for their learning ability. Overall I would say that my research was 
successful. According to the data the majority of my students made gains: in oral 
language, fluency, reading level, and sight word card recognition. 
In the future, I will continue to keep these new tasks embedded into my centers. I 
would also like to add in a few more activities that would help increase fluency. With my 
research in this project I ran across the benefits of reader’s theatre. Reader’s theater is a 
great way to focus on prosody. Children receive a script at their appropriate reading level. 
They practice reading the script numerous times to become comfortable with the words. 
Then they are ready to invest in their character. They decide what that character is feeling 
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and thinking, and maybe even what they look like. Adding a few small props will make 
their character come to life. Finally they are ready to perform in front of a group. The 
children go through the story reading the script without memorization while taking on the 
role of their character. This is a fun way to help students feel at ease reading in front of 
others. It also allows for the students to use their creativity and comprehend what they are 
reading. (Kasinski, Homan, & Biggs, 2008)(Allington, 2006)(Peebles, 2007). I would 
like to be able to add this activity into centers, as well as singing lyrics, and performing 
puppet shows. I realize that adding in these activities may be a little more time 
consuming for me, but I will slowly add them in over time, and hope the rewards pay off. 
 It is important to note that during my research I found it difficult to check in with 
individual students once a week and assess them on their sight word cards. Extra help 
was needed to be able to complete this part of the task. In the future I plan to train in a 
parent volunteer to help me keep up with this on a weekly basis. I am also concerned that 
I did not get accurate data with my baseline assessment on sight words. I learned that it is 
necessary to modify how I test students on the words they know. I think that for future 
assessments, I would like to make a list of all 150 words, and have them go through the 
whole list and find out which ones they know. I think that it is also important to note that 
some students were able to memorize the sight word long enough to test out on it, even 
though they didn’t necessarily know the word. I am looking into different ways to test the 
students to make sure they really know the words, instead of just temporarily memorizing 
them.  
The timing of my action research project was difficult due to the end of the year 
schedule. Kindergarteners tend to have many special events that occur near the end of the 
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year. Time schedules were rearranged and thrown off because of field trips, and field 
days. I noticed that many students started to wind down near the end, and lost focus of 
what they should be doing. I also ran into a time conflict with completing end of the year 
required assessments for the district. In the future I would like to be able to start a 
research project earlier in the year. I believe that right after winter break is an opportune 
time to do research. The students have been in the classroom long enough to know the 
rituals and routines, and are able to stayed focused and on task. 
A successful factor in my research was the rhythm walks. This was a very simple 
activity to add in, and it was not very time consuming. After I introduced it to the 
children, they got very involved with them. The would ask to put out the paper strips in 
the room, during different times of the day, and would continue repeating the poem after 
they had finished the walk. I really enjoyed watching how engaged my students were 
with the rhythm walks. I will start these next year at the beginning of the year. It was a 
nice way to introduce poems to my class. 
I cannot confidently conclude which teaching aspect was the most beneficial in 
this research. I had added in many different approaches to my teaching and it is unclear to 
me if one of the tasks was better than the other. I concluded that there were gains that 
were made with each of the students, but I am unsure what the direct correlation was to 
each task. I think that I would have gotten a clearer picture if I had focused on one task at 
a time to see which had the greatest impact. It is possible that it could have been the 
combination of all the tasks that led to the success. 
The next area I would like to focus on is adding in activities that will increase 
comprehension in read aloud, and independent reading. I would also like to find some 
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tasks that will increase a student’s vocabulary. It is beneficial for a child to have some 
background information to fully understand what they are reading, especially our English 
Language Learner students. I think that it is important to have many skills meshed 
together to be a successful reader.  
In summary the research project was a success. The students enjoyed the activities 
added into their reading centers, and there were some great gains made by students. I will 
continue to focus my time and energy on making reading a fun and exciting part of a 
student’s life. I will also continue to invest in research on how to make each student a 
successful reader. 
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Appendix A - Pre and Post Data 
WPM = words per minute     OL = oral language      SW= sight words RL = reading level 
 
Students Pre 
 WPM 
Post  
WPM 
Pre 
OL 
Post 
 OL 
Pre  
SW 
Post 
SW 
Pre  
RL 
Post  
RL 
Student 1         
Student 2          
Student 3         
Student 4         
Student 5         
Student 6         
Student 7         
Student 8         
Student 9         
Student 10         
Student 11         
Student 12         
Student 13         
Student 14         
Student 15         
Student 16         
Student 17         
Student 18         
Student 19         
Student 20         
Student 21         
Student 22         
Student 23         
Student 24         
Student 25         
Student 26         
  
 
Appendix B – Conferencing Data 
 
Fluency Conference Form 
 
 
Student:___________  Date:____________ Fluency skill:_________________________ 
 
Section read: 
Words missed: 
Action taken: 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
Appendix C – Journal Reflection 
Daily Fluency Reflection 
Date: 
 
 
 
Daily reflection: 
What went well today: 
 
What will I improve next time: 
Personal goal for tomorrow: Goal for students tomorrow: 
